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"The first step toward Justice for Freshmen is a new attitude
toward freshmen, an attitude which seés in each entrant a
unigue individual worthy of the best the institution has.”

~~-Theodore Marchese, 1971
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In view of the critical importance of the freshman yvear
in the lives of students and the fact that freshman concerns
are easily ignored in a growing aﬁd complex university like
ours, and because of the lack of systematic study in recent
vears of the experience of freshmen at ﬁhe‘University of
Kentucky, the Vice Presidents for Academic Affairs and Student
Affairs agreed that it would be timely and productive to ini-
tiate jointly a comprehensive study of the current status of
the UK freshman experience as a basis for determining needed
action.

Accordingly, on January 17, 1975 we appointed a Joint Vice
Presidential Advisory Commission on the Freshman Year. Our
memorandum of that date and the accompanying charges to the
constituent task groups appear in Appendix A of this report.
The Commission consisted of representative students, faculty)
and staff - 59 persons in all. The Commission's work was
carried out first by four task groups and then by a steering
committee. The work was divided among the task groups as |
follows:

Task Group A: Student Recruitment and Pre-
Admissions Contact

Task Group B: Summer Advising Conference and
Other Orientation Programs

Task Group C: Academic Offerings and Instructionm

Task Group D: Campus Climate
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A fifth task group, on academiéLSQFPG:t services, had
initially been planned but was not activated because of activ-
ity and planning through other channels. Subsequently, the re-
organization of the College of Arts and Sciences (including the
new Division of Basic Studies) and the inauguration of the De-
velopmental Studies Program have significantly strengthened
the academic support services for UK freshmen.

During the spring senester of 1975 the task groups worked
intensibely and met frequently; and in May each group submitted
a report of its findings and recommendations. (The full re-
ports appear in Appendices B through E of this report.) The
recommendations included 69 items of proposed study and/or
action.

The Steering Committee then proceeded to analyze the four
reports, and it soon became apparent ‘that the committee would
have to undertake certain additionel tasks as bases for draft-
ing a comprehensive report for the entire Commission. More
specifically, the Steering Committee: drafted a statement of
over-arching goals for the freshman year; drafted statements
of objectives sector by sector (e.g., for orientation, for the
academic program, etc.); conferred with concerned faculty, staff,
and freshman students regardirg specific aspects of the Com-
mission's work; and critically analyzed and prioritized all of
the recommendations of the task groups with respect to both

desirability and feasibility.
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We hold no brief for the imperfectibility or omniscience
of this document. It suffers from clear limitations, including
heavy time pressures on busy people. rFurtherm@re; in the ab-
sence of hard data, we have sometimes done a good deal of arm-
chair evaluation. Despite such limitations, however, we believe
this report can serve several useful purposes for the University
community. It can: a)inform us of the current status of certain
aspects of the freshman experience at UK, both positive and neg-
ative; b)point to certain clearly-needed actions in specific
areas; c)provide us with some perspective by suggesting compre-
hensive goals and specific objectives; and d)remind us of the
need for continuing attention to the guality of the freshman
experience - in the form of Qngoing study, discussion, and action.

We acknowledge with gratitude the contributions of the 59
persons who served on the Commission. A number of them undertodk
special, time-consuming assignments beyond aﬁtendénse at meétings.
Indeed, we are profoundly impréssad by the spirit that has pre-~
vailed throughout the Commission's work - an indication that study-
ing and improving the quality of the freshman experience at UK
is perceived by many to be a vital and important task.

In addition, we received invaluable information and insights
from non-members of the Commission - faculty members heavily in-
volved in teaching freshman-level courses, administrative staff

responsible for certain services to freshmen, and a select group
viii
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of freshman students.

Finally, we wish to single out for special appreciation
the following persons who provided noteworthy leadership and
contributed a great deal of time and effort to this enti%e

project:

Dr. Roger B. Anderson, Chairman, Task Group A

Dr. William C. McCrary, Chairman, Task Group B

Dr. Raymond F. Betts, Chairman, Task Group C

Dr. Robert J. Wills, Chairman, Task Group D

Dr. Stephen L. Langston, Member, Steering Committee
Dr. John B. Stephenson, Member, Steering Committee
Dr. David H. Stockham, Member, Steering Committee

Respectfully,

Lewis W. Cochran 7 7
Vice Pres. for Academic Affairs
and Co-chairman of the Commission

Robert G. Zumwinkle 7
Vice Pres. for Student Affairs
and Co~chairman of the Commission

ix
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Chapter I. THZ IMPORTANCE OF THE FRESHMAN YEAR

The work of the Freshman Year Commission has been

prededicated on these assumptions:

-- that the freshman year is critical

-~ that the University should be a unique place of
learning

-~ that the freshman year should be used to clarify
important life goals and intermediate educational
goals and to advance toward their attainment

-- that the University and individual students often
succeed but sometimes fail in maximizing such goal
attainment '

-~ that the resources exist for changes which would
increase the likelihood of attaining desired out-
comes

~- that these desired outcomes are widely known and
shared, even if they do not occupy the forefronts
of our consciousness

that by reminding ourselves of these desired goals
for freshmen and by using them for gquidance, we can
reorient many programs so that freshman year experi-
ences are enhanced

The freshman year is critical because it represents an
important point of embarkation, a period of openness to new
experience and reorientation, a moment of Eoténtial dedica~

tion to fresh goals and points of view, a time of preparation
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for an intense period of intellectual growth and full matura-
tion into personhood. It is a time when thousands of young
. persong rross the threshhold into university life, persons
who reérésent the human capital to be invested in their and
our tomorrows, persons who, whatever their motivations and
purposes, arrive with expectations of challenge, of differ-
entness, of humanenass; of excellence. Here is the opportunity
for reassessment, for stréngtheniné,'f@r beginning serious life-
planning. This is the time for exploration, skill-building,
sight-setting, reaghing’féf that stable balance between depen-
dence and independence. It is the time for putting first things
fiisti
Or it is the time for none of these. It can be the time
of following whiﬁ and fad and Priﬂteé directions. It can be
the time of drawing falsé conclusions because of unexamined
certainties about truth, self, and the future. It é%n be the
time of getting by with undeveloped skills, of continuing
'sghéél with grade thirteen. “Iﬁ_éan be a time when being oneself
means simply continuing to be only what one was always expected
to he. The conseguence in this case is the postponement of the
freshman year until the sgghamcra year, or later, or never.
Whether the full potential of the freshman year is realized

must be a responsibility shared between the University and the



individual student. In many respects, attitudes toward intel-
lectual pursuits and the student's relati@nshié to them are
shaped by the way the student first meets them. At the very
least if we expect students to respond positively to the im—
portant challenges of the freshman year we must behave as if
we too consider them important.

More to the pcint, our programs should be structured so
that the freshman. experience is in fact a time of challenge
and excitement as the student explores intellectual and
cultural areas which are new. Further, the stuéené should
feel the tug of conflicting ideas and have old ideals chal-
lenged by active interchange with the faculty.

The freshman year is critical because later experience
depends on earlier; if the most is not made of this time,
thén less return éan be anticipated later. Higher education,
or any education, should be viewed as a ffént—end loaded
investment: if the effort, energy, and resources are not
applied in the beginning, then little return can be antici-
pated later. Planning and work skills may be undeveloped,
communication abilities mfay be stunted, and the important
may remain undistinguished from the unimportant. The self
may remain largely undiscovered, values unexamined, lifeways

and goals unexplored.



The University often sugggaﬁs but sometimes fails to
maximize its iﬁpact on freshﬁenvbecause it has not always
recognized the uniqueness and importance of it as a totality
of experiences. While many programs, offices, and staff are
devoted to serving the needs of freshmen, and while others
seffa freshmen as one of several clientele groups, the Univer-
sity has never attempted to design and coordinate a compre-
hensive set of expériences with the needs, backgrounds, and
potentials of this unique group in mind. The freshman year,
and those éctivitiés preiimiﬁary to it, have never been viewed
as an integrated whole with distinct objectives which, if
aehievei,_wauld lead to a much more valuable‘cafeer of 1eérﬁa
ing, not only for the collegiate years immediately ahead, bﬁt
indeed, for a lifetime.

It is believed that the @rganizatiéﬁai, human, and finan-
cial resources réquired férfa redesigned, better coordinated,
and more effective set of freshman year exgé:iEﬂces are avail-
able in this university. A systémétic review of program ele-
ments, conducted with desired freshman year outcomes in mind,
should reveal neeéeé‘ﬁhanges in and among programs, facilities,
and services which would result in increasing the likelihood
of achieving these outcomes.

The kinds of outcomes we desire as a result of fresh-

“man year experiences are widely known and shared, even if they.
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are expressed in different ways, and even if it is true that
we do not often giﬁe them conscious thought. The definition
of the freshman year proposed by the Commission's Task Group
anégaaemic Offerings is a general statement of this shared

-goncern:

The uniqueness of the freshman yeaf as a uni=
versity experience is found in the anticipated
transition which the student should undergo from
intellectual dependence to intellectual autonomy,
and from social dependence to social responsibility.
By the end of the freshman year the student should
both be able to define intellectual problems and
appreciate their significance to him and to the
society in which he lives.

To this end the academic program of the fresh-
man year should be designed to answer Montaigne's
question, "What do I know?" and to respond to the
Socratic admonition, "Know thyself." Such a pro-
gram must be flexible enough to accommodate differ-
ing student talents and needs, varied enough to
arouse a sense of intellectual curiosity, rigorous
enough to devslop in the student the ability to
make independent judgments supported by considered
research and thought.

In most ways what we desire for freshmen are the same
things we hope will take place among all students. Nevertheless,
‘there are éoma desiderata of a university education which should
be considered logically and temporally prior to others. More=
over, whatever we wish as outcomes of the total university edu-
cation, we should hope to see signs of substantial progress

toward them by the end of the freshman year. We suggest the




following as a suitable statement of comprehensive goals

for the freshman year:

4.

Si

11.

To acquire knowledge and undexstanding.

To sharpen analytic and inductive reasoning
skills.

To learn to write and gpeak more clearly and
precisely and to read and listen more effectively.

To increase self-knowledge and self~direction.

To make progress in educational, career, and
life planning. ’

To achieve greatsr tolerance - of self, of other
people and cultures, of novel ideas, and of the
inherently ambiguous.

To imprxove interpersonal skills as well as those
skills required to live in and master human
organizations.

To increase understanding and acteptance of civic
and social responsibilities.

Tc develop or reaffirm personal values.

To expand one's capability for creativity and
creative expression as well as for aesthetic
appreciation.

To increase the capacity and desire for a life-
time of self-initiated learning.

With these goals in mind, the Commission on the Freshman

Year feels it is useful to review and reorient many programs

in the University in a beginning effort purposefully to achieve

&



greater effectiveness of the freshman experience. O0Of course,
the degree to which the recommendations reported in the remain-~
der of this document become understood and implemented rests
on the willingness of all involved to read, reflect, and re-
commit themselves to the importance of appropriate goals for

the freshman year.
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Chapter II, OBJECTIVES AND ASSESSMENTS OF CURRENT PROGRAMS

The objectives for each of the program areas considered
'by the Commission are presented in this chapter. 1In addition,
the Commission has attempted to make some aszsessment of over-
all perfourmance as measured against these statements of ob-
jectives. In most instances, the assessments are based upon
the experience of task group members, the steering committee,
and interviews held with representatives of various units with
program responsibilities. As a result, the evaluations con-
taiﬁad herein are for the most par£ subjective judgments or

statements of perceived fact.

Part A. Recruitment, Admissions, Orientation, and Advising

1. Objectives

Recruitment The admissions process begins with the
- and
Admissions: prospective student's initial contact

with the University and continues
through the time he has actually enrolled
in a set of courses for his first semester.

For this reason, it is not possible to

19



separate completely student recruit-
ment from the process of admission;
furthermore, it is evident that many

of the ideas a student has about the
University are formed during this

period. For this reason, it is impor-
tant that many of the functions of for-
mal orientation and advising prcérams

be initiated during this time. These
views are expressed in the objectives
below:

1. To communicate to prospective stu-
dents and their parents general knowl-
edge of the higher education opportuni-
ties available at the University of Ken-
tucky.

2, To reach all segments of the state's
population (racial and ethnic groups,
ability levels, income levels, geographic
areas) with information about educational
opportunities at the state's major uni-
versity.

3. To communicate to gpecial groups of
prospective students information concern-

ing programs of special interest to them.
(Included, for example, would be racial

cally disadvantaged persons, older persons,
persons of superior ability, etc.)

4. To inform prospective students in
gspecific terms of the steps required to

20
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be admitted to the University, to
secure [iousing, and to apply for
financial aid.

5. To achieve admission to the Uni-
versity, assignment of residence hall
— space, and determination of eligibility
for financial aid without unnecessary
expenditures of time and energy by
students. )

6. To provide information to students
concerning chosen fields of study, as
well as guides for academic planning
so that this process may begin as early
as possible. '

7. To provide students with information
about special support services which
they may need or desire.

8. To provide information relative to

extracurricular activities and special
programs of interest to students.

Orientation: A narrow view of orientation is that

it is a formal program introducing new
students to the University. A broader
view recognizes that newly admitted
students have already formed opinions

and prejudices about the University and
that this is a continuing process. Cogni-
zant of this fact, what»ié stiésseé here

is the importance of conveying a positive

21
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view of thé University as a place of
learning and intellectual excitement,.

A formal orientation program must pro-—
vide opportunities for students to in-
crease their appreciation of the Univer-
sity as a ceﬁtér of learning, maturation,
and intellectual adventure. Thus,‘abjecﬁ
tives for orientation shonld include the
following:

1. To increase students' enthusiasm for
the University as a place of learning
and personal growth.

2. To increase students' and parents'
knowledge of a range of information
sources and support services which can
subsequently be used as needed.

3. To increase students' and parents'

.~ inderstanding of what the University
expects of students, not only regarding
fulfillment of specific requirements

‘but also with regard to standards of

. excellence and proficiency, study habits,
and the like.

4, To increase student identification
with the University as a helpful and
hospitable environment for intellectual
and personal growth. Stated differently,
to decrease estrangement from what may
be perceived as a cold and impersonal
institution.

5. To begin building the student's sense
of autonomy and self-directedness. :

-
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6. To initiate and support the advising

and registration processes. That is, to
communicate sufficient concrete infor-
mation and stimulate the student's self-
analytic and planning processes in a mahner
supportive of subsequent advising and
schedule~building efforts.

Aévisingé It is useful to distinguish between
adfising which is associated direétly
with registration on the one hand and
long-range academic planning on the other.
The statements of cbjectives below are

divided accordingly:

Registration-linked advising:
1. To have students knowledgeable of

~- the general requirements of their
‘ proposed courses of ‘study

~=- the expectations of their depart-
ments, colleges, and the University
in terms of effort, standards of work,
integrity, etc.

-~ the place which courses selected for
the next semester occupy in their total
programs of study.

2. To assist in a timely, informed, and
authoritative manner as students select
courses for the following semester.

]
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Long~range academic planning:

1. To promote student self-analysis of
abilities and goals.

2. To encourage student learning of plan-~
ning skills with regard to life goals,
career goals, and academic goals,

3. To serve as a continuing mechanism
for the flow of information, suggestions,
and referral to other information and
support serxvices.

4. To help with the solution of academic
problems generally and to assist in coping
with academic shock in the freshman year.

The objectives of the
itself are:

registration process

1. To permit each student to select,

within the limits determined by the

resources and policies of the University,
- a schedule of classes appropriate to:

~= his or her educational goals

-- his or her background, aptitudes,
and interests

-=- his or her intended schedule for
degree completion.

2. Registration should be arranged so
that:

~- access to courses is as independent
of registration date as possible

~~ students who must begin a program by
enrolling in certain courses are guaranteed -
enrollment in them

-~ students who do not receive first choices
may Select alternatives from among which
a guarantead schedule can be built, and

which will not delay completion of their
programs

21
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~= drop-add activities are minimized

-~ forecasting of needs for adjustments
in allocating teaching resources is per-
nitted v

~= maximum use is made of departmental
and college resources in accommodating
student needs, without overextending
those resources.

3. In general, to support the objectives
of other program elements of the freshman
vear, such as the gaining of academic
planning skills, and the minimizing of
organizational obstructions to the larger
goals of intellectual and personal growth.

2. Assessments

If the freshman experience as a whole is ﬁniqué and important,
then surely those activities preliminary to actually attending the
Eﬁiversity are crucial. It is through these activities that the
prospective student begins to form attitudes and opinions about
the University and his relationship to it. Many of the topics
addressed to the Task Groups on Admissions and Advising Conferences
and;fultimately, the assessment of the effectiveness of existing
programs, are based upon the simple premise that these preliminary
activities should contribute to a positive attitude toward the Uni-
vergsity and toward intellectual pursuits in general; furthermore,
the prespeééive student's energy and activity during this period

should be directed toward the central aspects of a University
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xperience and not be dissipated by the technical (mechanical)
etails of applying, being admitted and enrolling in classes.

The University has a positive obligation to communicate to
rospective students and their parents general knowledge of the
ducation cppartunizies it has available. It is important that
he message of the major state university reach all segments
racial, ability level, income level, and geographic area) of
he state's population. Finally, where the University has pro-
rams of interest to special groups of prospective students, such
s the handicappeﬂ, racial minorities, the elderly, the academi-
ally disadvantaged and those of superior achievement, it is
ight and proper that the University make a special effort to
nform these groups of the programs.

The'University attempts tcxmeat these obligations through
variety of offices with numerous programs. The Dean of Admis-
ions and Registrar has overall responsibility for communicating
he general knowledge of University programs and opportunities and,
rograms and as a liaiséﬁ between the prospective student and
arious University agencies. - Other units which share in the respon-
ibility for communicating with prospective students are the Office
f the Vice President for Minority Affairs, the Honors P:Qgram,
1iversity Infermatién Services, the Council on Aging in Univeisity

¢tension, Student Finadncial Aid-Office, the Dean of Students, the

20
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Housing Office, and several of the academic colleges.

The programs sponsored by these offices function effect-
ively within the resource limitation imposed upon them. The
most obvious deficiencies in our attempts at communication with
prospective students are: 1)the lack of participation by faculty
and other staff in the programs, 2)the lack of organized alumni
participation, 3)the lack of strong, officially recognized coor-
dination among the various programs, 4)inadequate printing budgets
for this purpose, and 5)the fact that official publications tend
to be written in a style comprehensible only to persons with knowl-
edge of the University and which are, therefore, not really usée
ful in communicating w1th prospective stuéentsi

Once the student has decided to attend the University, the
actual mechanical processes of admission, assignment of residence
hall space, and the determination of eligibility for financial
aid should be completed with minimal effort on the part of the stu-
dent. Two relatively recent programs developed primarily by the
Office of the Dean of Admissi@né and Registrar have improved per-
formance in this regar&g The first of these is known as ENTER-ACT
and provides for admission to the University through the application
for the American College Test which is required of all>entering
freshmen. The other is COED which is an acronym for coordinated
entrance determination. The objective of this program is to co-

ordinate the efforts and informational needs of several agencies

27
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including the Admissions Office, the Advising Conference, the
Housing Office, and the Student Financial Aid Office so that
ccrrespcnéénﬁe batw%en‘praépéctive students and the University
is kept to minimum levels and to provide responses to student
inguiries aé quickly as possible. Although COED has smoothed
the overall admissions procedures it suffers from the same lack
of officially recognized coordination that impairs the effective-
ness of other pre-admissions communications. Further, two of
the offices involved, Housing and Student Financial Aid, have
been unable to make definite commitments to entering students as
early as is desirable.

After the student has been admitted to the University it
is important that he or she be furnished with specific infor-
mation concerning the chosen field of study, the techniques and
desirability of early academic planning, and the needed special
support services. Despite recent improvements, the fact remains
that the University fails in this regard. This failure is not
caused by a lack of information about the studant. On the contrary,
the ACT Student Profile contains a wealth of information about the
student's academic interests, strengths and weaknesses, preferred
extracurricular activities, areas of special interest and a "world-
of-work" profile. The only systematic use made of this material
during the time between admission and enrollment is by the Advis-
ing Conference Office which mails to each student a description of

his declared major.

28
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The fact that the University does not encourage and
facilitate careful planning by the student duvuring the period
between admission and the Summer Advising Conference is serious
enough in itself. It takes on added significance when one
considers that the student's formal orientation to the Univer-
sity, academic advisement, and registration for the Fall Semester
are packed into one eight-hour day. It is evident thét if a
student is to receive the fullest possible benefit from this
experience he or she must be well prepared. The requirements
for the major program must be understood; the student should
have information about which courses to take and why: questions
concerning housing and financial aid should have been settled
before this time.

Advising Conference, it would be possible to focus the student's
attention on the larger gquestions he or she must face as a new
University student. It would also be possible, in these circum-
stances, to view the Advising Conference as a continuation of
:'singular experience.

In a sense, then, it is difficult to make any meaningful
assessment of the effectiveness of the Advising Conference pro-
gram until these conditions are met. 1In anctherssensei however,

it is possible to examine the content and structure of this pro-
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Qﬁa of the primary objectives of an orientation program
must be to provide information. Of particular importance in
the Advising Conference is that both parents and students
should obtain information about a variety of support services,
both academic and personal, which can be used later as needed.
Of equal importance is that the orientation program should in-
crease .parent and student identification with the University
as a hospitable environment for personal and intellectual
growth.

The Advising Conference corientation is planned and struc-
tured to serve these needs. It is a@ﬁbtfulg however, that the
full potential of the orientation is realized because the allot-
ted time is short and the participants are not properly prepared
beforehand.

A third feature of the orientation program should be to
increase the students' and parents' understanding of what the
University expéets of its students, both with regard to fulfill-
ment of specific requirements and to more general expectations
of work standards, study habits, and personal development (maturity).
Again the program of the Advising Conference is planned to do
this through the efforts of the academic advisers and the formal

orientation activities. Because of the uneven gquality of advise-
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ment among the variouz colleges and because of the previously
listed factors of time and preparation this message may not be
adequately understood.

If the effectiveness of the éfientatién portion of the
Advising Conference is difficult to assess, the advising portion
is impossible. The time and preparation constraints which im-
process. In addition, advising is further constrained because
many classes have been closed to furthér;énrcllmenti The net
effect is that all too often the advising received by a student
is aimed at enrolling him or her in a "full schedule of courses"
which usually means finding at least twelve hours.

Even if this problem were remedied the advising portion of
mediate, registration-linked problems to the neglect of long-
range academic planning and goal-setting. With this in mind,
the primary objectives of the advising program should be to have
students knowledgeable of the general requirements of their
proposed courses of study, the expectations their departments,
colleges and the University have for them, and, finally, to
select courses which meet their academic and personal needs.

Even with this more restricted cbjective, the advising pro-

gram does not always succeed, and the lack of success cannot
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be attributed solely to the problems of time, inadequate
student preparation and closed courses mentioned earlier.

The best evidence that these factors do not necessarily imply
failure is that some colleges do plan and implement sound ad-
vising programs in spite of these obstacles.

It is difficult to determine érecisely the reasons some
colleges are more successful than others in the initial ad-
vising of freshmen. A factor which apparently accounts for
some of the differences is the importance attached to this
activity. It appears that the more successful colleges view
this first advising session as a means to welcome the student
to the college and its programs; a time to begin thinking about
long-range educational goals. The less successful colleges
schedule preparation only and do not make allowances for the
differing needs of entering students compared to continuing
students.

Another factor of equal importance is the level of resources
allocated to the Advising Conference by the various colleges.
In fact, this may account for the perceived differences in
attitudes among the colleges. In any event, some colleges are
ablé to provide one-to-one or small group advising for students

with similar academic interests while other colleges must resort
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to advising large groups of students with markedly dissimilar
goals. The largest such is the academically undecided group
in the College of Arts and Sciences. While these students
receive adequate infaématicn concerning general University
and college regquirements, information on services available
in the University, and assistance with "schedule-building",
the college is unable to provide any form of personal advise-
ment or counseling.

The last portion of the Advising Conference day is used
for registration. The frustrations of closed classes, schedule
:énflicts, inattentive clerks, and the general feeling of help-
lessness can negate what would otherwise have been a succesg-
ful, informative day for the student. These pr¢blems are mag-
nified during the later weeks of the Advising Conference period
when the popular courses and times have been éxﬁaustedg

1f registration is viewed simply as a mechanical process
designed to enroll students in a schedule of classes, the primary
objective would be to get it over with as quickly as possible
with the ieast difficulty. 1In actual fact, registration activities
do influence students' attitudes toward the University generally
and toward its academic and intellectual life specifically. 1In
this respect, these activities should be supportive of positive

attitudes and should be viewed by the student as the culmination
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of his planning efforts.

The question of the University's responsibility to meet
all class space demands placed upon it by entering students is
very difficult to resolve. It is clear that the University
must weigh these demands against other program responsibilities
and priorities in its planning of academic proyrams; heverthe-
'less, each freshmam should be able to select a schedule of classes
appropriate to his or her educational goals, background, apti-
tudes and interests. In addition, students whose degree programs
require enrollment in certain courses during the first semester
should be guaranteed assignment of space in them. Other students
who do not regéivé their first chéiee courses should be able to
select alternatives which meet the goals set forth above.

There is no doubt that the University's performance in this
regard is not completely satisfactory. Thére is uncertainty
as to seriousness of the shortc@mings,whaw2veri It is clear
that not every student can select the entire schedule of classes
he or she may desire. What is not clear is that students in
this situation can make informed choices among alternative courses.
From another point of view, the colleges try to make adequate
numbers of spaces available in crucial courses. This cannot always
be done and students must sometimes delay enroliment in important

courses.
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It should be noted here that no spscific proposal for
action will be addressed to this problem. Proposals having
to do with improved advising and registration procedures for
the Advising Conference will, if implemented, result in more
informed course selection by students and, at the same time,
remove many of the frustrations associated with registration.
If a significant problem remains after these actions are taken,
it can be more clearly identified and dealt with then.

It is impossible to evaluate the University's academic
advising program for freshmen for the simple reason that there
is no such single program. Various units are respgnsiblé for
part of the total advising effort but there has been no Univer-
sity-wide attempt to plan and coordinate these diverse parts
into a single, unified program of academic advising.

One of the most obvious results of the lack of overall
planning and coordination is that the quality and gquantity
of advising received by our entering students is very uneven;
moreover, there are some rather obvious gaps in the inter-
change between students and the University concerning academic
matters.

We have already commented upon the fact that there is almost
no attempt to advise students prior to Advising Conference. ﬁe

have also stated our belief that under present circumstances
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Advising Conferences must concentrate on advising which is
directly linked to the immediate demands of registration.
The need for this type of advising recurs each semester but
there is no systematic procedure for communication between
" the Advising Conference adviser and the permanent academic
adviser. A frequent result iz that agreements and plans
made beﬁwéen a student and the summer adviser are simply
lost or forgotten in the transition.

Even with these obvious shortcomings, most entering
students obtain a level of advising which is minimally ade-
quate for registration. On the other hand, the importance
of long-range academic planning is just beginning to be
recognizeéd. Perhaps the demands of the Sixties for relevancy
in the curriculum have led to plans for universities to assist
the student in relating academic experiences to career and
life géals, to assist the students in their efforts to under-
stand themselves, their abilities and interests, and relate
them to academic programs.

Whatever the reason, there has been a growing, widespread
concern that the University makes no concentrated effort to
assist the student with academic and career planning. At least
two units, the Counseling and Testing Center and the University
Placement Service, provide some help to students who feel a

need for this type planning and search out a means for obtain-
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ing it. Laudably, the Division of Basic Studies in the
College of Arts and Sciences has recognized that the large
group of "undecided® freshmen need assistance of this sort and
has trained its professional advisers to provide it. The Col-
lege of Arts and Sciences has also recently organized several
career workshops in conjunction with the Placement Service.
Such efforts as these show that a number of individuals have
already recognized the need to improve the delivery mechanisms
by which we assist students with their academic and ca§§§r
planning. Some things are being done, but as :ammenéaﬁle as
these efforts are, it is clear that more needs to be done,
and that University-wide attention to this need is necessary.
With refefence to the gap between the Advising Conference
and the arrival of freshmen on campus in August, one program
of "extended orientation" is worthy of mention, and that is
the Freshman Weekend. Organized by the Human Relations Center
within the Division of Student Affairs, this weekend retreat
at Camp Carlisle annually attracts from eighty to a hundred
freshmen. For those students who elect to attend, it is an
unusual opportunity to communicate openly and at close quarters
with University students, staff and faculty, as well as with
each other. A close sense of community is built while antici-

pations of University life are being worked cut. On the whole
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the Freshman Weekend gets very favorable reviews from students.
The Ccmmissiénvwill make no specific recommendations regard-

ing this program, but notes its existencé and expresses the

hope that it will continue, expand, and become more substan-
tially a part of orientation to the University for a significant

number of freshmen.

Part B. Academic Courses and Content

1. Objectives

Ultimate The processes described here will

Qutcomes: _
have begun long before students arrive
and will continue throughout the under-
graduate career. It would bé incarze@t,
however, to view the freshman yéarvmerely
as a continuation of high school work.
Rather, there should be a perceptible
difference in the level of performance
required, in the intensity of the expe-
rience, and in the nature of the material
studied in the first year at the Univer-
gity. Goals to be achieved through the
academic programs in the freshman year

include the following:
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1. Attitudes toward 1earnlﬁg. Students
should develop in the first year the
attitude that learning and intellectual
endeavors are valuable experiences to

be csntlnued th:cughcut 1ife. The ffeshw

a he;ghtened sense cf intellectual ques-
ting and the drive to explore new areas

of knowledge, both as independent learners
and in concert with others.

2. Attitude toward the freshman experience.
The student should feel that the academic
experience of the freshman year has been
of positive value to him, that he has
encountered significant new ideas,

that he has improved basic learning

skills and is well prepared to embark on
the remainder of his college career.

3. Methods of inquiry. The student should
develap familiarity with methodologies
used in the various disciplines for schol-
arly investigation. While it is not ex-
pected that the student will master such
strategies and techrniques, he should be
aware of them, undersétand something of
their strengths and limitations, and begin
developing facility in use of those per-
tinent to his intellectual interests. In
addition, he should masteg knowledge of
such learning resources as those available
in the University Libraries, together with
development of skill in using them.

4. Inductive and deductive thought. The
student should be aware of the process of
drawing conclusions based on general prem-
ises, and the process of abstracting gen-
eralizations from particular events, to-
gether with the strengths and limits of
these methods. By the end of the freshman
year students should be able to recognize
and apply both types of reasoning processes.
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5. Questioning attitude. Beyond acquiring
tools of inquiry and logical thinking, the
student should learn to analyze and critique
what are presented to him as claims and con-
clusions in everyday life. He should de~-
velop to the point that statements and
conclusions are no longer necessarily
accepted at face value but are analyzed

for meaning, supporting evidence, and va-
lidity.

6. Increased knawledge base. Freshman
students should increase both the breadth
and depth.of their knowledge in major

areas of intellectual endeavor. The

study of new subject matter should be begun
and work on familiar subjects should be
intensified.

7. Aesthetic developmert. The freshman
student should grow in his capacity to

see beauty and respond to it. Shaping of
the aesthetic response should not be
confined to the context of the traditional
fine and performing arts, but extend to -
the products of scholarly disciplines and
other artifacts of human culture, and to
the natural world as well.

8. Creativity. Stated negatively this
objective would be "To prevent stifling
of whatever creat1v1ty a freshman brings
to the University." More positively, the
freshman should find in the curriculum
the broader University environment the
conditions which will promote creative
gkills, both artistic-and intellectual.

9. Communications ability. Freshmen should
improve the traditional skills of writing
and speaking as well as skills in reading
and listening. A level of proficiency
should be achieved by the end of the fresh-
man year which extends beyond survival
skills and encompasses the ab;llty to organ-
ize and present complex material in clear
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and concise form in standard English, and
the ability to comprehend complex material
presented in a style and using a vocabulary
appropriate to educated persons.

10. Personal development. Freshmen should
make progress in establishing personal de-
velopmental goals, the exploration of

issues of identity, morality, values, and
social and political responsibility. ideally,
a freshman year experience should result in
increased tolerance, self-knowledge, self-
confidence, planning skills, value aware-
ness, and autonomy, among other develop-
mental goals which can be directly affected
by academic programs.

Intermediate To enhance the l;kellhccd of students
Objectives:

attaining these Dutcames, the following
means are seen as desirable:

1. To provide highly qualified instruction
for freshmen - models of the inquiring
mind and the effective learner and teacher
for freshmen. Implicit in the assuring

of quallty freshman instruction is the
provision of adequate support services

for teaching and instructional lmpravement
among faculty and graduate teaching assis-

tants.

2. To provide opportunities for exchange
of ideas and tests of evidence and reason-
ing between faculty and students, through
the inclusion of seminar experiences in
the fréshman year.

3. To permit that kind of close interaction ...
between freshmen and faculty members in =~
the context of academic subjects, which
" will impart a sense of the unigueness of

an individual's approach; his or her enthu-
gsiasm and ;ntellectual excitement about

the subject.
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4, To require as a part of every fresh-
man student's program some exercise in the
effective use of a variety of learning
resources.

5. To require as part of the freshman
academic experience practlce in planning
and decision~-making skills in the context
of curricula and course work. Stated
negatively, to avoid excessive preempt;an
of students' academic choices.

6. For students who have not firmly
selected career and educational goals,
general study opportunities and support
services should be available which will
allow exploration and information to
assist in later planning of a program
of study.

For students who have set clear career

and educational goals, first year study
should provide a sense of the major

issues and areas of endeavor in the chosen
field of study, and the techniques for
dealing with these issues. These students
should learn early what comprises study

in the selected major field and under-
stand the implications of career commit-
ment.

7. To achieve as well as possible a careful
matching .of freshmen with c¢ourses by con-
gidering ability level, developmental

level, and individual teachlng—learnlng
style. A related objective is to make
available to freshmen a diversity of courses,
in terms both of content and intellectual
level, from a variety of colleges.

8. To prcv;de experiences which increase
freshmen's self-knowledge, both of abilit
and goals.

9. To provide sufficient academic challenge
that the experience is dlstlngulshable

from secondary school and is appropriate

to a university education.
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10. To expose freshman students to situ-
ations where evaluation and choice are
required and discussed, so that issues of
ethics, morality, and values can be raised
to the level of consciousness.

2. Assessments

A major portion of the :esp@nsibiiity for meeting the over-

all goals for the freshman year belongs to the academic programs
offered beginning students. Indeed, many of these goals find
their most natural expression in terms of the academic and
intellectual experiences of the freshman student. While it is
possible to over-emphasize the importance of intellectual as
opposed to personal growth, it is through academic courses that
studenté have their most important contact with the University.
The assessment of éhe academic program for freshmen concen-
trates mare'an program elements than on the impact of the program.
Most emphasis has been élacea on those elements cf'the_fréshman
year curriculum which are most likely to have direct or indirect
influence on learning and attitudes toward intellectual endeavor.
In a general sense, the Commission was gratified to learn
that there is ﬁidésp:ead concern for, if not agreement on, the
curriculum afrthe fréshmén year. Indeed, many of the problems
and questions placed before the Task Group on Academic Offerings

and Instruction had already been recognized and, to some extent,
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dealt with by various colleges and departments. In this regard,
however, there is a pervasiﬁa problem in the University: many

in isolation from one another. :Each was more or less unaware
| of the efforts of the others and found it difficult to place
their own efforts in a University-wide context.

In the stated objectives for the academic program of the
freéhman year there are two concerns which:might be seen as
preliminary but important. First, the fréshman yéar should be
a challenging experience which is GIEarlyvdié;inguished from
high schééli Apparently this is the case but it is also true
that the knowledge of the content and methodology of high school
courses varies greatly from department to department. Some
departments have close ties to their secondary school counter-
parts; others seem to be only vaguely aware of recent changes in
high school programs.

The other preliminary concern has to do with the diversity
and richness of the freshman curriculum. In one sense the
question should be phrased in terms of entry levels: is there
a sufficient diversity to permit entering students to find courses
suited to abilities and developmental levels? Until the 1975-76

academic year there were only three academic departments, Chemistry,

English, and Mathematics, which provided different entry level
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courses for students with differing backgrounds and abilities.

. Other departments have courses which are not based upon back-=
ground or ability level but on the‘future plans of the student.
and the general economics course, ECO 160. Characteristic of
these courses is the fact that they do not lead to advanced
study in the discipline but are intended as a general education
intfoduction to the subject.

The recently established Developmental Studies Program in
the College of Arts and Sciences provides SPEGialiassistance to
the academically disadvantagéd student. While the degree credit
courses taken by students in this program have the same title
and number as regular University courses, and the same exit
standards, students are allowed to begin at 1avéig'suitable to
their own abilities and backgrounds ,and proceed through the
courses at their own pace. |

In addition to the question of levels of entry into the
curriculum we are concerned with the diversity of the freshman
courses. We believe a freshman student should be able to choose
from a rich variety of courses from several colleges. Moreover,
those students who ha%é clearly identified career and educational
goals should be able to learn early what comprises study in the

selected major field and understand career implications. Students
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who are not so firmly committed to a particular field of study
or career objective should have access to géneral’ccurse work

which will allow exploration and pravide?iﬂf;;maticn useful in
their planning. &

The colleges 6f Agriculture, Home Economics and Social
Professions, offer beginning courses for students who have
selected programs in their colleges. The College of Engineering
provides a non~credit "Engineering Professions" course for stu-
dents who plan to study engineering. All of these courses might
be seen as serving the needs of both students who have selected
~a career and those who wish further exploration, but the impres-
sion of the members of the Commission is that the courses are
designeﬂ for the students who have already made career decisions.

The departments in the College of Arts and Sciences offer
general education courses at thé ffeshman level with very few
distinétigns based on the needs éf'the students. Students who
have already selected a major in sociology, for example, begin
in the General Studies course SOC 101 which. is also the only
option available to those who wish to explore sociology as a
possible major. Frequently when a single course must serve
a three-fold purpose the result is either lack of focus of
content or the course is designed around the needs of one

group of students to the exclusion of others. While this is
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not necessarily an argument for more specialized courses it is
an argument for departments to consider varvying needs of stu-
dents in planning freshman courses.

In recent years there have been very few changes in the
freshman curric¢ulum. Some departments have added new courses
and others have restructured existing ones but there is no
evidence that these have been fundamental changes which reflect
broad planning to meet the needs of students. Even so, the
diversity of freshman courses is adequate, if only minimally so.
Still, we note that not all students have an opportunity to
select a rich sample. 1In the first place, essentially all the
General Studies courses are’lgcéted in the College of Arts and
Sciences. Naturally, these cocurses receive the heaviest enroll-
ments., Further, many courses are closed early in the Summer
Advising Conference. Finally, there is too little time devoted

to advising in the Summer Advising Conference and advisers are

Beyond concerns for the curriculum itself, perhaps the most
important factor in the success of the freshman year is what the
student meets in the classroom. Certainly an essential ingredient

of a satisfactory academic experience is qualified instruction in
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whatever mode it is offered.

Because many first-year courses are taught by‘graduate
teaching assistants, a number of departments were asked to
describe both the preéaratién provided for teaching and the
procedures used in assigning students to teaching functions.
Here again, the responses showed a fair degree of departmental
concern and thought, but littlé sharing of solutions or re-
sources. The departments questioned tended to select the
better known teachers from among available pools of graduate
students, pools which in some cases are shrinking.

The shrinkage of available talent suggests that a new
source of supply may soon have to be sought for teaching fresh-
man courses, as the Glé ﬁcaél of interdependence between graduate
training and freshﬁaﬂ teaching erodes.

If graduate enrcllments-égntinue to decline in the affected
deParﬁmegtsi the quality of freshman teaching may indeed become
a more serious problem, requiring changes in teaching assign-
ments améﬁg the regular faculty or importation of teaching
specialists for this purpose.

The departments contacted by the Commission also showed
their concern for the quality of teaching by graduate students
in the degree to which they have given attention to prepara-

tion for teaching. Virtually all departments encourage new
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teaching assistants to attend the annual University-wide
Teaching Assistant Orientation Program held each August. 1In
addition, many departments hold their own training and orien-
tation sessions. At least one department (éceiélagy) offers
a credit course in teaching for its graduate students. All
departments reported that they employ some means for super-
vision of teaching assistants.

All in all, despite evidence of concern there is still
sight of teaching assistants. Such preparation is an invest-
ment not only in the éuality of learning experiences to which
our freshmen are exposed, but also in the careers of many
graduate students who are more likely to find teaching rather
than pure research roles. One conclusion from this study is
that one or more courses in the teaching of broad subject areas
need to be devised which either meet standards for graduate
credit erwhi;h are accepted as part of the teaching assistant’'s
work load. | |

In addition to the training of graduate students, the Com-
mission investigated the practices of various departments and
colleges in assigning regular faculty members to freshman classes.
In all departments c@;tacte&, regular faculty members participate

in the first-year program in one form or another. 1In some cases,
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such as mathematics, faculﬁy members are routinely assigned to
small (25-30) freshmaﬂ?classesi In ﬁthgr departments faculty
members lecture to a large group of students while discussion
or laboratory classes are taught by graduate assistants;: There
are other variations, but there was no evidence that academic
departments view the freshman year as the responsibility of

the graduate students with the regular faculty responsible only
for the upper division and graduate curricula.

Going further, departments were asked if there were recog-
nizable patterns of assiéning the best or worst teacher among
the faculty to freshman courses. Most departments have been
concerned with this question and have made efforts to improve
the quality of instruction in freshman courses by assigning
their better teachers to them. The practices and means of
selection, however, vary from department to department and
not all departments are able to realize the goal of assigning the
most qualified instructors to the first-year classes.

Again it was evident that departments and colleges were
approaching this problem unilaterally with little coordination
or cooperation at a broader level. It is difficult to judge
the impact of such lack of coordination, but several of the
persons interviewed did remark that they found it difficult

to relate their efforts to any general University-wide goal or,
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indeed, policy statement.

Beyond the access to qualified instruction each freshman
student should have the opportunity of close interaction with
a regular faculty member in small classes, preferably in semi-
nars or aiséussign sections. This is a valid objective even
though some freshman students are uncomfortable in small
c¢lasses and might actually prefer the anonymity afforded by
large lectures. Furthermore, providing such an opportunity on
a large scale basis is costly and might require that resources
be shifted to the freshman year program from other parts of
the curriculum. Even with these obstacles, interaction between
faculty and students is so important to the development of the
student and such a fundamental part of our educational system
that this is a high priority objective. | e

This view cf the importance of small classes is supported
by the students themselves. Two members of the Task Group on
Courses and Academic Content, Tom Sturgis and Juanita Fleming,
conducted a rather extensive survey of members of the 1975
freshman class to determine theirbattitudes toward the University.
The most frequently heard suggestion for improving the freshman
experience was to reduce class size.

Meeting the limited objective of providing at least one

small class for each student will require University-wide co-
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ordination and cooperation. It would be nearly impossible for
a single department to accomplish this by itself; moreover,

“unless the efforts of each unit can be placed in the wider

bl

context of a University program, much of the impact will be
lost.

There are two goals for the freshman year which seem to be
independent §f any paféicular departmental offering or curric-
ulum. Nevertheless, they are important and warrant special
attention in this assessment. First, departments should attempt
to make effective use of the available education technologies.
Until very recently, departments or fagulty members who wished
to use instructional technologies had to search out and select
them pretty much on their own. The recent establishment of
the Office of Instructional Resources which contains a section
responsible for instructional development reflects a commitment
by the University to assist;faculty members in this and other
areas of development.

Another ébje:tive which is independent of any department
is that each freshman student should learn to use a variety of
learning resources. While the intent of the objective is to
include more than use of the library, certainly this is an
important part. The Office of Instructional Development in
the M.I. King Library has prepared and is now teaching a short

course in use of the library to all ENG 102 students. This
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program is imaginative and goes far beyond the usual familiar-
ization tour. It is a very useful addition to the program of
the University.

Any attempt to summarize the findings of this Commission
~relative to the academic content and instruction in freshman-
level courses must be quite general in nature. Probably the
most significant finding is that many of the problems and
concerns voiced by the Commission were already well known in
the academic units. Moreover, the actions taken by individual
units to strengthen their own courses have resulted in an
adequate freshman year curriculum. There are, however, many
areas fér;imQravemenﬁ and perhaps some gaps to be filled in
the curriculum. Finally, in some efforts, University-wide
coordination and policy are needed_if the full benefits of

individual efforts are to be realized.

Part C. Campus Climate

1. Objectives

Objectives for campus climate can be stated
either as desired student outcomes or

as steps to be taken by the University to
create a desired atmosphere. Both ap-

proaches are used below by stating three
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major goals for freshmen and subSuming
under each goal a number of more specific

objectives:

1. To assist students in feeling genuinely
welcome and at home in the University en-
vironment and to engender & sense of com-
munity and institutional respect, by

a) a:ticulating the University's goals
in clear and realistic terms intel-
ligible to freshmen,

~ b) anticipating the special needs of
freshman students and responding with a
cminimum of procedural complexity,

c) providing timely information and
support for each student's efforts to
grow, learn, and explore,

d) encouraging a feeling of belonging
and University identification through
ngartunltles to develop friendships,
participate in social, recreational,
and cultural programs, associate w1th
persons with similar interests, and
learn to relate to individuals dif-
ferent from themselves, and

e) offering students personalized
assistance when they confront problems
which are particularly difficult.

2. To assist students in 1earn1ng more

about their individual interests, abilities,
and values, and to encourage informed sel f-
confidence in decision-making about academic
work and other activities, by
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a) providing easy access to qualified
helping professionals and paraprofes-
sionals,

b) reflecting respect for the individuality
of each student, encouraging student in-
novation, and responding to individual

and social needs of students,

¢c) encouraging students to develop self-
understanding, to make career and edu-
cational decisions based on such under-
standing, and to test their tentative
decisions in realistic settings,

d) supporting students in exploring
their beliefs and in develop